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Faculty are also a teaching learning community.  We want 
and need to learn from each other how to handle teaching 
issues that are particular to the LC model as well as to 
improve our practice as teachers.  Periodically, we will 
publish a compilation of such issues and the best practices 
we have developed to deal with them.  Please review the 
recent findings in this report.  Adopt those best practices 
that make sense in your courses and please suggest your 
own. 
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Fall LIUBLC Faculty Reports 3/12/14 3:04 PM 

I. Experiential Assignment in Social Media LC: Faculty thought it was a 
challenge trying to teach the core psychology curriculum while also exploring 
issues with social media.  One of the most effective assignments was taking 
the class to a meal where they were not allowed to communicate with each 
other or anybody else except through social media.  It proved to be an eye 
opener for students and produced the most insightful reflections from 
students who were forced to confront course themes in a way they had not 
done before. Part of this success came from the faculty commitment, across 
all the courses, to the readings and to scaffolding assignments, including this 
experiential assignment.  However, it is also clear that a well designed 
experiential assignment can make a great contribution to student learning.  
It may be that an experiential assignment permits students to tap 
into their talent for observing and analyzing social and behavioral 
language.  This ability may be much stronger than their ability to 
analyze textual language.  If so, it is an important insight into how 
our students learn that should be taken in consideration in designing 
LC courses and assignments. 
 
II. Reading Issues: a number of faculty have described how difficult it is 
to get students to do the readings. LC students are not any different 
from other students.  Some faculty have found useful ways of addressing 
this issue.  Some faculty plan, for example, to reduce the amount of 
reading.  Michael Sohn of the World of Childhood LC, in addition, found that 
the integrative assignment on “Alice in Wonderland” proved too 
difficult, at first, for students to understand they were able, at the end, to 
identify disciplinary differences in how to read Alice.  Student performance, 
in any case, was better in LC courses as Ben Saunders explained: 

• Psychology Professor Ben Saunders compared student performance 
in his World of Childhood Psychology 3 course to non-learning 
community psychology courses.  He found that “students on 
average performed as well or better than my PSY 3 students 
from previous semesters. Learning community students, 
moreover, tended to perform better than non-learning community 
students (i.e., students from the spring of 2010— the last time I 
taught PSY 3 in a non-learning community environment).”  



• Sohn believed that perhaps Alice was too difficult for first year 
students.  But there may be alternative solutions to simply reducing 
the reading load or simplifying the reading.  See section 2. 
 

 
 



Faculty Best Practices Session – Mar 7, 2014 

Reading Best Practices: Faculty reports: 
• Kim Jones: Puts together a course packet, has students 

read in class, and makes use of a document analysis 
sheet for the primary research conducted in Pathways to 
Freedom LC. 

• Wayne Berninger: makes use of the MIT NB PDF 
Annotation tool to facilitate reading and interrogation of 
the reading with students.  He has found this tool to be 
very effective.  More information and link to the free tool 
is available at: http://oeit.mit.edu/gallery/projects/nb-
pdf-annotation-tool This tool is worth exploring in LC 
courses. 

• Berninger also makes use of Tumblr to blog with 
students as well as Twitter to improve student ability to 
paraphrase (in 140 characters!). 

• Deborah Mutnick reports that students in the Pathways 
to Freedom LC were given an assignment to develop a 
newsletter on freedom.  The students were divided into 
“writers” who proposed, or pitched, articles to a second 
group of students, who, as “editors”, reviewed proposals 
and decided which ones were worth writing and 
publishing.  The initial results were encouraging, with 
students taking a more active and insightful approach to 
the course materials.  The faculty in this LC will assess the 
final results at the end of the semester and report back to 
LIUBLC faculty. 

 
Additional Reading and Instructional Plans: 

• An idea that came from the LIUBLC Advisory Board is to 
assign student facilitators (presumably students who 
have already taken LC and are older) who would meet 
with LC students separately and help them to integrate LC 
courses and materials.  This is an idea we hope to 
incorporate in LC as we move forward. 



• The implementation of a common read for the entire 
entering class will also be useful once it gets off the 
ground. 

• Jose R. Sanchez will continue to explore the idea that our 
students may have some deficits or lack of interest in 
decoding and analyzing the language in texts but are 
better at decoding and analyzing face to face and 
body language.  There is a lot of research showing that 
body language constitutes a significant if not a majority of 
the meaning we derive from others.  Though our 
students, like those elsewhere, are very engaged in the 
“textual” activity of texting, they may not be deriving 
much meaning from that practice, as the restaurant 
assignment showed.    

• Perhaps we can develop more experiential learning 
assignments (like the Social Media restaurant 
assignment) that can tap into this student strength 
and help to advance textual language ability?   

• Some possibilities include the use of simulations, co-
curricular activities, classroom role playing, group 
activities like the newsletter assignment in Pathways LC, 
etc.  The idea is to devise an experiential mode of 
learning about course content and convert that 
understanding into better student textual understanding 
and interest.  Hopefully, through such experiential 
activities students will be able to move from acquisition to 
learning (to borrow from James Paul Gee’s What is 
Literacy) about course content in LCs.  Will report later on 
this effort. 

 


